Introduction
During the last decades, research on the teaching strategies used by teachers at university level, the evaluation strategies that apply to the contents taught, as well as the learning strategies that they try to promote in their students, is of great importance both nationally and internationally. . This article reports the results of a study which main purpose was to comprehensively analyze the teaching strategies used by university teachers assigned to undergraduate / faculties of education, as well as the learning assessment tools that apply in their academic practice. In addition, there was interest in exploring the learning strategies that teachers try to promote / encourage in their students based on their teaching. Based on these objectives, the study was placed into two different educational contexts: the Bachelor´s Degree in Educational Sciences of the UABC (Mexico) and the Faculty of Education of the UCM (Spain).
Problem Statement
How can teaching-learning strategies be understood and defined in educational contexts? What are the theoretical guidelines that support its conceptual delimitation? What do the teachers refer to when they talk about the teachinglearning strategies they use in their academic practice? What is the perception of teachers regarding the previous questions? The definition of teaching-learning strategies and their implementation in higher education contexts is a transcendent topic at present and has resulted in a multiplicity of conceptual approaches, observing an unavoidable lack of consensus in this regard ( Sáez, 2016) . In this sense, one of the most widely used definitions is the one proposed by Díaz and Hernández (2002) , who understand teaching strategies as a planned set of reflective, conscious, and flexible procedures that teachers activate and that allow the achievement of significant learning in their students. From this definition, the use of certain techniques is considered: summaries, previous organizers, analogies, conceptual maps, and semantic networks, among others. Based on the foregoing, a leading characteristic is distinguished to understand teaching strategies: these cannot be understood independently of the students' learning process. In this sense, teaching strategies are aligned with the promotion of learning strategies, so that a teacher´s teaching action seeks the achievement of certain types of learning in students, for example meaningful, rote, discovery, etc. In turn, learning processes have their foundation and support in the strategic actions of teachers, so that teaching and learning strategies are understood as an inseparable marriage. Indeed, as proposed by Monereo et al. (2007) , the learning strategies are related to the objectives that the teachers draw through the implementation of their teaching strategies. The objectives of the teachers' pedagogical action point to the promotion of certain learning strategies in the students: these objectives can range from strategies of memorization, repetition, and follow-up of instructions, to strategies of individual or group construction of knowledge. Along with the previously mentioned, the learning strategies used by students are also determined by the evaluation strategies used by teachers (Padilla Carmona and Gil Flores, 2008): the way to evaluate and the instruments used, affect the study strategies of students, so the evaluation practice can also be considered a learning activity (Álvarez Méndez, 2001 ).
In that sense, an association could be established between teaching strategies and psychological theories of learning that guide and influence teaching actions. In this regard, as proposed by Díaz and Hernández (1999) , while the teaching strategies included in constructivist theories, for example, aim to develop meaningful learning in students, in behaviorism one can also identify certain teaching strategies aimed at the conditioning of student learning through a mechanism of encouragement and reinforcement from teachers. Within this crossroad, the official discourse at university level has privileged those teaching strategies aligned with the constructivist perspectives of learning and the generation of knowledge (Imbernón, 2006; Donche et al., 2007; Kablan y Kaya, 2014; Shukla y Dungsungnoen, 2016). However, beyond the theoretical development around teaching-learning strategies linked to approaches that promote the active and leading participation of students in educational processes, praxis is far from this discourse. Indeed, as stated by Soriano Rodriguez (2012), at university level there is a predominance of expository classes in which the teacher transmits content to their students and privileges evaluation strategies related to the decision making of a summative nature, although resorting to feedback as a formative strategy. In this context, the students' roles refer mainly to apprentices who depend on the instructional situations organized and carried out by the teachers. This corresponds to the predominance of an application transmission model (Imbernón, 2006) , in which the teacher adopts the role of academic expert who implements his teaching action through authoritative and transmissive lessons. On the other hand, it is necessary to highlight the existence of other factors that influence the planning and use of teachinglearning strategies. As highlighted by Martínez (2004) , the students' characteristics (cognitive development, prior knowledge, motivational factors) or the intersubjective context (shared knowledge) established among them, should be considered by the teachers when selecting their teaching strategies. On the other hand, Monereo et al. (2007) highlights the individual differences between teacher-students, the nature and complexity of the educational contents (declarative, procedural and/or attitudinal), among others, as determinants of the strategies of learning that students use, as well as their attitude an motivation in school activities. The analysis of teaching-learning strategies, as well as of the evaluation methods currently used by teacher of undergraduate / faculty of education, is of the utmost importance since it allows obtaining an overview of how the educational processes are being conducted, coordinated, and executed at university level. This has transcendental social repercussions, since these students will be in charge of the formation of new generations. Therefore, it should be known how teachinglearning strategies are being applied nowadays, how learning processes are being evaluated, and what the perception is in this regard among teachers who form future educational agents.
Research Questions
Which teaching-learning and assessment strategies are currently used by university teachers who form educational agents? What is the perception of the university teachers who form educational agents about teaching-learning and assessment strategies being used in their academic practice?
Purpose of the Study
To comprehensively analyze the teaching-learning strategies and learning assessment methods currently used by teachers of the Bachelor´s Degree in Educational Sciences of the UABC, Ensenada campus, and the Faculty of Education of the UCM.
Methods
The study was of a qualitative type, which is why it adheres to the interpretative paradigm that aims at the understanding of social realities from the perceptions of the subjects that comprise them. Within education, it is proposed to understand educational phenomena in an intersubjective, holistic, and interactive manner (Carbajosa, 2011 ).
Spatiotemporal context and participants
Two university institutions that offer training programs for educational agents were considered: i) the degree in Educational Sciences of the UABC and ii) the Faculty of Education of the UCM. The degree in Educational Sciences of the UABC aims to trains educational agents focused on areas such as teaching, research, management, or administration of educational institutions. The Faculty of Education of the UCM offers teacher training programs through 4 departments of didactic and educational research, specifically targeting the training of future teachers. In turn, the project was carried out during the period 2016-17. The degree in Educational Sciences of the UABC consists of 6 full-time faculty-researchers who work in teaching, research, and coordination. Moreover, there are 19 subject teachers exclusively performing teaching functions. Of these, a non- probabilistic intentional sample of 4 full-time teachers and 1 subject teacher were selected. In addition, the Faculty of Education of the UCM is made up of a total of approximately 225 teachers, of which a non-probabilistic intentional sample of 19 teachers was selected. In brief, the intentional nonprobabilistic sample included a total of 24 teachers from both university institutions (table 1) . 
Total 24
Source: own elaboration
Instruments and information analysis
The in-depth interview was used as a data collection technique. This is understood as a tool that allows the exploration of perceptions, assessments, projections, and beliefs of the subjects around social phenomena, converting the interviewees into interlocutors through communicative action and allowing the interpretation of the investigated phenomena (Robles, 2011 , Vargas Jiménez, 2012 . Thus, a semi-structured interview guide was constructed, consisting of 3 dimensions and 6 sub-dimensions: i) teaching strategies (definition and use, institutional factors), ii) learning strategies (promotion and encouragement) and iii) learning assessment (functions, strategies, instruments).
On the other hand, the content analysis technique was used to interpret information, identifying codes and analysis categories in the discourses of the participants. This technique is understood as an interpretive procedure of messages, texts, or discourses originated in verbal communicative interactions (Piñuel Raigada, 2002). The stages followed in the qualitative analysis of information were: i) information entry through audio recordings of the interviews, ii) making transcripts, iii) opinions, perceptions, and discourses analysis of the interviewees, iv) identifying categories (conceptual classification of thematic units covered under the same topic) and codes (set of text units that correspond within a category) of analysis.
Results
Below are the main results from the 3 analysis dimensions: 3.1. Teaching strategies Within this dimension, 3 sub-dimensions of analysis were identified: i) definition and use of teaching strategies, ii) resources and means of support, and iii) institutional factors.
Regarding the first sub-dimension, according to the perception of some teachers before defining specific strategies within their practice, a multidimensional range of strategies should be considered from the center of interest that the teacher chooses in order to teach the content: i) strategies focused on the student (learning), ii) in educational content, and iii) in the teacher (teaching). Within the first category of analysis referring to teaching strategies focused on student learning, both pedagogical and extra-pedagogical aspects were recognized. Regarding the pedagogical aspects, the teachers mainly identify the cognitive characteristics of the students (" … I and ii) institutional recruitment policies, which refer to the existing disproportionality between the number of full-time and subject teachers or associates in the participating universities, the majority being the latter, which would undermine the quality of teaching offered if there is less commitment in educational research and management tasks ("… In fact, notice that in order to renew the associated professors, of subjects, they are not asked for a teaching expositive evaluation, what they do is cover cheaply, it is to cover with cheap labor the teaching that is missing …", UCM teacher; "… Many associates who work on something else all week and come here two hours a week, and give their class. That is to say, he is not here all week thinking about how to organize learning so that students become group leaders …", UCM teacher). The Figure 1 shows the dimension of teaching strategies, sub-dimensions and categories of analysis associated with this dimension:
Figure 1. Dimension of teaching strategies, sub-dimensions and categories of analysis
Source: own elaboration 3.2. Learning strategies Within this dimension was the aim of investigating learning strategies that teachers promote in their students, from their teaching action around educational content. Thus, a subdimension of promotion / encouragement of learning strategies Figure 2 shows the dimension of learning strategies, subdimensions and categories of analysis associated with this dimension:
Figure 2. Dimension of learning strategies, sub-dimensions and categories of analysis
Source: own elaboration 3.3. Learning assessment Finally, in terms of the learning assessment dimension, 2 subdimensions and seven analysis categories were identified: i) functions of learning assessment (summative, formative, and a balance between both), and ii) learning assessment strategies / instruments (individual, groups, complementarity of strategies and instruments, and factors that influence the use of learning assessment strategies and instruments).
Regarding the sub-dimension of assessment functions, from Figure 3 shows the dimension of learning assessment, sub-dimensions and categories of analysis associated with this dimension: 
Discussion
The teaching task requires the commitment to implement within their practice, those tools that allow enhancing the knowledge of students. It involves creating spaces which seeks and found significant learning in the content, as well as the development of skills in students that allow them to perform appropriate tasks autonomously. In this sense, the role of the teacher in the design, selection and implementation of strategies in the classroom involves a rethinking of essential processes of teaching -learning and general analysis of external and institutional factors involved in its practice. The perception that retrieve the participants of the study towards the operation of the teaching and learning strategies, underpins to conceive them as actions reflected through its experience, not as the only means to develop and strengthen the cognitive characteristics of students, but as a set of multidimensional tools sensitive to the nature of declaratory content, profile and style of teaching. The effectiveness of their implementation is evaluated according to indicators of efficiency, opportunity, cognitive complexity, context, motivation, attitude and problem solving ability. Although it is clear that the teacher is to is to promote participatory active learning environments through the management of reflective teaching strategies, product of a reflective teaching practice, obviously that the teacher may not lead as the only agent a reflective learning process, is required the active and responsible participation of students who will be as main actors of their own learning. In that sense, Acevedo (2009) assumes heterogeneity in students, in terms of his personality, strategies for learning, rhythm and motivation toward study. On the other hand, Monroy and Piña (2014) , indicate that the motivation, personality traits, the conceptions of teaching and the methods used by teachers, the type and amount of content and tasks significantly influence the way students learn. Now, if we start from the premise that students study and learn differently wrap complex aspects that can contribute to the understanding of learning processes in humans (Bahamon, 2013). The voice of teachers in the study recognizes that the training received as teachers and students is not aimed at teaching to think, they have developed a relationship with knowledge that has not invited them to reflection, therefore, are supported with the implementation of economic strategies as for the development of critical thinking, situated learning, analysis of real cases, resolution of practical problems; This way teachers considered that they built paths staffs who promote facilitate reflective positions around their own learning in students.
Teachers recognize the importance of interaction promoted from the reflective teaching process as a natural experience of continuous training, both for the teacher to the student, teacher on the one hand, internalizing the application and resolution of situations of teaching unique and changing and on the other hand, the student generates a conception about their own learning and leads him to wonder about the shape and depth with which we have learned.
As to the evaluation of learning outcomes teachers do two questions: from what depends on a student to build a scaffold in one content than another? Not only will depend on the evaluation, but more decisive aspects as the initial motivation for the subject to study, previous knowledge and preparation, teaching strategy, activities in the classroom and without hesitation the assessment strategies used by the teacher also influence. In this sense, the categories of analysis as a result of the participation of teachers and students rescued three 1) summative functions, referred them to monitor and control the teaching takes place during the learning process of the student, 2) strategies and instruments of evaluation, and 3) complementarity of functions. Allowing refer participants to speak of an evaluation involving realize knowledge or skills, acquired continuously and shared, so that evaluation is an activity of learning based on authentic situations and coordinated learning competency (Sánchez and Boroel, 2018). Advocating the perspective of the assessment for learning (Hernández, 2012) or the learning-oriented assessment (Boud, 2013) within the framework of a higher education based on competences, so that the evaluation should serve a purpose in the learning process University: "make more aware students of what is your level of skills, how you resolve the tasks and what strengths should enhance and 438 weak points must be corrected to confront future learning situations" (Cano Garcia, 2008, p.10) . Finally, fit two interpretations: first, that the thematic teaching, learning and assessment are topics of interest to scholars, claim that seems very convincing since there is an important speech that weaves literature posted nationally and internationally; and the second, this is a field in constant evolution, for example, in cases such as the Spanish context, attention remains in feedback processes. Not we decided more by this interpretation, but with the necessary prudence, since in Latin America there is no claim that we have a dynamic and diversified field.
